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Students initially investigate counting, and then grouping in a concept sequence we call ‘Early Counting and 
Grouping’. Select here for in-depth free Early Counting and Grouping Professional Learning. Continue here for a 
summary and diagram of the Early Counting and Grouping learning. 

Students in Kindergarten investigate Number concepts informally – no mathematical symbols are used! This is for 
2 reasons: 
i. students in Kindergarten learn 10 symbols for numbers, 26 symbols for lower case letters, and 26 symbols for 
upper case letters – that’s a huge 62 symbols! 
ii. students need to be able to understand and explain the concepts behind the symbols +, -, x, ÷, and = before 
they begin to use the symbols. 

Students begin investigating conventions of counting including the forward and backward number sequences, 
writing numerals and recognising numerals in 2 ways – when their name is spoken and when seeing its numeral 
(Early Counting and Grouping 1, 2, 3). These are conventions because we all agree on the sequence and the 
numerals! However knowing these is essential to begin to investigate mathematical counting. 

Students begin investigating counting with one-to-one correspondence. explaining that the last number they 
said is the total, and that the number after is one more and the number before is 1 fewer. They explain 
that counting forwards is adding one each time, while counting backwards is taking away one each time. 

Students subitise the number in a small collection (without counting). (Early Counting and Grouping 4, 5, 6, 7, 8, 9). 

Students need to be able to explain groups flexibly before they can investigate joining groups (informal adding) 
and taking a group away from a group (informal subtracting). Flexibly explaining groups means starting with 1 
group, then making 2 groups, making 2 groups again, then making 3 groups – all from the same group of counters! 

Students estimate the number in a group, explain that numbers are inclusive (2 is inclusive of 1, 3 is inclusive of 
2 and of 1) (Early Counting and Grouping 10, 11, 12). 

Once students can explain groups flexibly, they begin to join 2 or more groups together and to start with 1 
group and take a group away. They also investigate finding the difference between 2 groups in 2 ways – by adding 
to the smaller group to make the larger group, or taking away from the larger group to make the smaller group (Early 
Counting and Grouping 13, 14, 15) 
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Place Value is the base of all mathematical understanding. Select here for in-depth free Place Value Professional 
Learning. Continue here for a summary and diagram of the Place Value learning in each grade. 

Students develop their understanding of place value concepts, firstly understanding place value additively in 
Kindergarten, Years 1 and 2, and then multiplicatively as well in Years 3, 4, 5 and 6. 

KINDERGARTEN: Students begin to investigate place value concepts of partitioning, friends of 10 and place value of 
teen numbers informally in Kindergarten (Place Value 1, 2, 3, 4, 5). 

YEAR 1: Students begin to investigate Place Value formally in Year 1 as they investigate friends of 10, partitioning 
and place value of teen numbers (Place Value 6, 7, 8). They then apply this understanding to add and 
subtract single-digit numbers without counting by ones (Addition and Subtraction 6, 7). They begin 
to investigate friends of 20, friends of any decade and two-digit place value (Place Value 9, 10, 11), and then apply 
this understanding to add and subtract single-digit numbers and teen numbers bridging 20, and single-digit numbers 
and two-digit numbers bridging any decade (Addition and Subtraction 8, 9). 

YEAR 2: Students begin to investigate counting forwards and backwards by 10 on and off the decade, partitioning 
10s numbers, friends of 100 and three-digit place value (Place Value 12, 13, 14, 15, PA 11) in Year 2. They then 
apply this understanding to add and subtract 10s numbers, and two-digit numbers counting by 10s and bridging to 
the hundred (Addition and Subtraction 13, 14, 15, 16, 17). 

YEAR 3: Students begin to investigate counting by 100s and four-digit place value (Place Value 16, 17, PA 12, 16) in 
Year 3. They then apply this understanding to add and subtract three- and four-digit numbers (Addition and 
Subtraction 21) including as money (Addition and Subtraction 23, MF 9). They begin their investigation of 
multiplicative place value, with an investigation of multiplicative place value of whole numbers (Place Value 18). 
They then relate this understanding to metric measurement of length, area, volume and capacity and mass. 

YEAR 4: Students begin to investigate five-digit place value (Place Value 19, Patterns and Algebra 20) in Year 4. 
They then apply this understanding to add and subtract five-digit numbers, including as money (Addition and 
Subtraction 24 Money and Financial Mathematics 10). They continue their investigation of additive and multiplicative 
place value, with an investigation of tenths and hundredths (Place Value 20, 21, Fractions and Decimals 11, 
12), money as decimal to 2 places (Place Value 22, Fractions and Decimals 16), and rounding decimals (Place Value 
23, Fractions and Decimals 17). Again they then relate this understanding to metric measurement of length, area, 
volume and capacity and mass. 

YEAR 5: Students begin to investigate using multiplicative place value to multiply and divide by 10, 100 and 
1000 (Place Value 24, Fractions and Decimals 18) in Year 5, and extend their investigation of additive and 
multiplicative place value to thousandths (Place Value 25 Fractions and Decimals 21). They investigate ordering 
numbers to thousandths and number patterns with decimals (Place Value 26, 27, Fractions and Decimals 22, 24, 
Patterns and Algebra 27). Again they then relate this understanding to metric measurement of length, area, volume 
and capacity and mass. 

YEAR 6: Students begin to investigate additive and multiplicative place value of numbers of any size (Place Value 
28, Fractions and Decimals 25) in Year 6, multiplying and dividing by decimals (Place Value 29, Multiplication and 
Division 25, Fractions and Decimals 26) and probabilities using fractions, decimals and percentages (Place Value 30, 
Fractions and Decimals 31, Statistic and Probability 16). They investigate patterns with fractions and decimals (Place 
Value 31, Addition and Subtraction 31, Fractions and Decimals 34, Pattern and Algebra 28), and add and subtract 
decimals and fractions with related denominators (Place Value 32, Addition and Subtraction 29,30, Fractions and 
Decimals 32, 33). Again they then relate this understanding to metric measurement of length, area, volume and 
capacity and mass. 
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As students develop their understanding of place value concept levels, they immediately apply their understanding to 
adding and subtracting using place value. Select here for in-depth Free Addition and Subtraction Professional 
Learning Continue here for a summary and diagram of the Early Counting and Grouping learning. 

Students begin investigating place value concepts informally in Kindergarten (PV 1, 2, 3, 4, 5). 

YEAR 1: Students begin to investigate addition and subtraction formally in Year 1, counting by ones with, then 
without counters (AS 1, 2, 3, 4, 5) as they simultaneously investigate Place Value formally including friends of 10, 
partitioning and place value of teen numbers (PV 6, 7, 8). They then use their understanding to add and subtract 
bridging 10 using place value (AS 6, 7) while they begin to investigate friends of 20, friends of any decade and two-
digit place value (PV 9, 10, 11) and then use their understanding to add and subtract single-digit numbers over 20, 
then any decade (AS 8, 9). Students investigate Patterns and Algebra concepts of adding and subtracting 0, adding 
using the associative property, and addition and subtraction equivalent number sentences (AS 10, 11, 12). 

YEAR 2: Students begin to investigate counting forwards and backwards by 10 on and off the decade (PV 12, PA 
11) in Year 2, then use their understanding to add and subtract 10s numbers, and 10s numbers and two-digit 
numbers counting by 10s (AS 13, 15). They investigate partitioning 10s numbers, friends of 100 and three-digit place 
value (PV 13, 14, 15) then use their understanding to add and subtract 10s numbers, 10s and two-digit numbers, and 
two-digit numbers bridging to 100 (AS 14, 16, 17). Students investigate Money and Financial Mathematics concept of 
adding and subtracting coins and notes (AS 18 MF 7), and Patterns and Algebra concepts of seeing difference in 3 
ways, and addition and subtraction word problems as number sentences. (AS 19, 20 PA 13, 14). 

YEAR 3: Students begin to investigate counting by 100s and four-digit place value (PV 16, 17, PA 12, 16) in Year 
3, then use their understanding to add and subtract three- and four-digit numbers (AS 21) including as money (AS 
23, MF 9). They begin their investigation of multiplicative place value, with an investigation of multiplicative place 
value of whole numbers (PV 18). Students investigate Patterns and Algebra concept of addition and subtraction 
equivalent number sentences (AS 22, PA 19). 

YEAR 4: Students begin to investigate five-digit place value (PV 19, PA 20) in Year 4, then use their understanding 
to add and subtract five-digit numbers, including as money (AS 24 MF10). Students investigate Patterns and Algebra 
concepts of adding and subtracting odd and even numbers (AS 25, PA 21). They continue their investigation of 
additive and multiplicative place value, with an investigation of tenths and hundredths (PV 20, 21, FD 11, 12), money 
as decimal to 2 places (PV 22, FD 16), and rounding decimals (PV 23, FD 17). Students investigate fractions in 
number patterns (AS 26, FD 15, PA 22). 

YEAR 5: Students begin to investigate using multiplicative place value to multiply and divide by 10, 100 and 1000 
(PV 24, FD 18) in Year 5, and extend their investigation of additive and multiplicative place value to thousandths (PV 
25 FD 21). They investigate ordering numbers to thousandths and number patterns with decimals (PV 26, 27, FD 22, 
24, PA  27). Students investigate adding and subtracting fractions with the same denominator (AS 28, FD 23). 

YEAR 6: Students begin to investigate additive and multiplicative place value of numbers of any size (PV 28, FD 
25) in Year 6, multiplying and dividing by decimals (PV 29, MD 25, FD 26) and probabilities using fractions, decimals 
and percentages (PV 30, FD 31, SP 16). They investigate patterns with fractions and decimals (PV 31, AS 31, FD 
34, PA 28), and add and subtract decimals and fractions with related denominators (PV 32, AS 29,30, FD 32, 33). 
Students investigate the Patterns and Algebra concepts of negative numbers (AS 32, PA 30) and order of operations 
and grouping symbols (AS 33, MD 29, PA 31). 
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Multiplication and Division are investigated additively in K-2, when students skip count. 

From Year 3 onwards, students investigate Multiplication and Division multiplicatively, using the distributive property, 
and also investigate the relationship between division and fractions. (See the diagram below.) 

KINDERGARTEN: Students begin investigating fraction concepts – halves of shapes – in 
Kindergarten/Prep/Reception (FD 1). 

YEAR 1: Students begin to investigate multiplication and division formally in Year 1, dividing in 2 ways – into ‘groups 
of …’ and into ‘… equal groups’ (MD 1). They investigate dividing by 2 by dividing into ‘groups of 2’ and into ‘2 equal 
groups’, relating dividing into ‘2 equal groups’ with halving groups (MD 2, FD 2, PA 9). Students investigate dividing 
in ‘groups of …’ and find the total by skip counting (MD 3, 4, PA 8). 

YEAR 2: Students begin to investigate dividing into arrays (MD 5) in Year 2, and multiplying coins (MD 6, MF 8). 
They investigate dividing in 2 ways – into ‘groups of …’ and into ‘… equal groups’, recording number sentences (MD 
7) and related dividing by 4 by dividing into ‘4 equal groups’ with quartering groups (MD 8, FD 4). 

YEAR 3: Students begin to investigate multiplication and division multiplicatively in Year 3, investigating multiplying 
and dividing by 10 related to multiplicative place value (MD 9). They investigate multiplying and dividing by 2, 4, 3 
and 5 using the distributive property (MD 10, 11, 12, 13), relating dividing with finding a fraction and the meaning of 
the denominator (FD 7). 

YEAR 4: Students continue to investigate multiplication and division multiplicatively in Year 4, investigating 
multiplying and dividing by 9, 6, 8 and 7 using the distributive property (MD 14, 15, 16, 17), again relating dividing 
with finding a fraction and the meaning of the denominator (FD 7). Students investigate Patterns and Algebra 
concepts of skip counting number patterns and multiplication and division problems (MD 18, 19, PA 23, 25). 

YEAR 5: Students investigate highest common factors, equivalent division calculations and divisibility tests (MD 20, 
21, 22, PA 26) in Year 5. They investigate the meaning of the vinculum (FD 19) to divide the remainder to create a 
fraction (MD 22, FD 20). Students investigate multiplying two-digit numbers using the distributive property (MD 24). 

YEAR 6: Students investigate additive and multiplicative place value of numbers of any size (PV 28, FD 25) in Year 6 
and use their understanding to investigate multiplying and dividing by decimals (PV 29, MD 25, FD 26). They use 
their understanding of the relationship between division and fractions to explain that division is multiplication by a 
fraction (MD 26, FD 27). Students investigate square and triangular numbers, prime and composite numbers, and 
order of operations and grouping symbols (AS 33, MD 27, 28, 29, PA 29, 31). 
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Fractions and Decimals and Place Value are inextricably related. Fractions came about 3000 years before place 
value was extended to include fractions as decimals. Students in Years K-3 investigate fractions, to develop deep 
understanding, before beginning to investigate fractions as decimals in Year 4. (See the diagram below.) 

KINDERGARTEN: Students begin investigating fractions of shapes in Kindergarten/Prep/Reception when they 
investigate halves of shapes (FD 1). 

YEAR 1: Students begin investigating fractions of groups in Year 1 when they investigate halves of groups, relating 
this to dividing into 2 equal groups (FD 2 PA 9). 

YEAR 2: Students begin investigating more fractions that can be created by halving – quarters and eighths in Year 2 
(FD 3, 4, 5, 6, MD 8). 

YEAR 3: Students begin investigating the meaning of the denominator in Year 3 (FD 7) while they are dividing by 2, 
4, 3 and 5 (MD 10, 11, 12, 13). They investigate multiplicative relationships between fractions, non-unit fractions and 
the role of numerator, and placing fractions on a number line (FD 8, 9, 10). 

YEAR 4: Students continue their investigation of additive and multiplicative place value in Year 4, with an 
investigation of tenths and hundredths (PV 20, 21, FD 11, 12), money as decimal to 2 places (PV 22, FD 16), and 
rounding decimals (PV 23, FD 17). Students investigate equivalent fractions with concrete material and using the 
relationship between numerator and denominator, place equivalent fractions on a number line, and fractions in 
number patterns (). (FD 13, 14, 15, AS 26, PA 22). 

YEAR 5: Students begin investigating using multiplicative place value to multiply and divide by 10, 100 and 1000 (FD 
18, PV 24) in Year 5, and extend their investigation of additive and multiplicative place value to thousandths (FD 21, 
PV 25). They investigate the meaning of the vinculum (FD 19) to divide the remainder to create a fraction (MD 22, FD 
20). They investigate ordering numbers to thousandths and number patterns with decimals (FD 22, 24, PV 26, 27, 
PA 27). Students investigate adding and subtracting fractions with the same denominator ( FD 23, AS 28). 

YEAR 6; Students begin to investigate additive and multiplicative place value of numbers of any size (FD 25, PV 28) 
in Year 6, multiplying and dividing by decimals (FD 26, PV 29, MD 25). They use their understanding of the 
relationship between division and fractions to explain that division is multiplication by a fraction (FD 27, MD 26). The 
investigate fractions in their simplest form (FD 28) percentages as hundredths and percentage discounts (FD 29, 30). 
Students investigate probabilities using fractions, decimals and percentages (FD 31, PV 30, SP 16). They investigate 
adding and subtracting decimals and fractions with related denominators (FD 32, 33, PV 32, AS 29,30) and patterns 
with fractions and decimals (FD 34, PV 31, AS 31, PA 28). 
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Measurement and Geometry are inextricably related. When students measure, they are measuring two-dimensional 
shapes and three-dimensional objects. The properties of the shapes and objects dictate how they are measured. 

Metric Measurement and multiplicative Place Value are inextricable related, because metric measurement is based 
on multiplicative place value! (See the diagram below.) 

KINDERGARTEN: Students begin investigating Geometry in Kindergarten / Prep / Reception as they name squares, 
rectangles, circles and triangles, describe lines as either straight or curved on two-dimensional shapes, and surfaces 
as either flat or curved on three-dimensional objects (MG 1, 6, 7), They begin investigating Measurement as they 
describe length as length, height and distance, compare lengths, volumes and capacities, areas and masses (MG 2, 
4, 8, 10, 11 12). Students begin investigating position as they describe position and give and follow directions (MG 3, 
5, 9). 

YEAR 1; Students begin investigating Geometry in Year 1 as they describe lines on shapes, identifying straight lines 
as sides and name shapes by their number of sides (MG 13). They describe surfaces on objects, identifying flat 
surfaces with sides are faces (MG 17). They begin investigating Measurement as they use multiple, and then a single 
informal unit to measure length, multiple units to measure area then identify the square is the best shape (MG 14, 
16). They use multiple units to measure volume and capacity then identify the cube is best. Students identify that to 
measure the volume and capacity of objects with curved surfaces, we need liquid units. They measure volume and 
capacity using informal liquid units, by filling and by displacement (MG 18). Students measure mass using an equal 
arm balance (MG 19). Students investigate giving directions to a person facing the same way, and the opposite way 
(MG 15). 

YEAR 2: Students begin investigating Geometry in Year 2 as they investigate vertices, straight, curved, and parallel 
lines on two-dimensional shapes, flat and curved surfaces, straight, curved and parallel lines, vertices on three-
dimensional objects, identifying that surfaces on three-dimensional objects are two-dimensional shapes (MG 20, 24, 
25). They begin investigating Measurement as they construct tape measures in informal units and in centimetres, 
and measure in centimetres and metres (MG 30). They measure area in informal square units, in an array, and 
volume and capacity in layers of an array, and in informal liquid units and by displacement (MG 23, 26). Students 
measure mass using multiple units on an equal arm balance (MG 28). Students investigate simple maps and 
describe one-step slides, flips, full, half, quarter turns (MG 22, 27). 

YEAR 3: Students begin investigating Geometry in Year 3 as they investigate triangles and quadrilaterals, angles 
and prisms, pyramids, cylinders, cones and spheres (MG 29, 31, 32, 34). They begin investigating Metric 
Measurement as they explain that the metric system is based on multiplicative place value. They investigate metres, 
divide by 10 to get a decimetre, divide by 10 to get a centimetre, and divide by 10 to get a millimetre. They measure 
length in millimetres, then in combinations of centimetres and millimetres, and in centimetres, then in combinations of 
metres and centimetres (MG 30). Students investigate area, by turning the length units of measurement into squares 
to make square metres and square centimetres (MG 33). Students then investigate volume and capacity, by turning 
the area units of measurement into cubes to make cubic centimetres. Students investigate volume and capacity of 
objects with curved surfaces and lines, identifying that a liquid unit is needed. They investigate litres, divide by 10 to 
get decilitres, divide by 10 to get centilitres, and divide by 10 to get a millilitre (MG 35). Students then investigate 
mass, investigating grams, multiply by 10 to get a decagram, multiply by 10 to get a hectogram, and multiply by 10 to 
get a kilogram (MG 36). Students investigate simple alpha-numeric maps to describe position (MG 37). 
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YEAR 4; Students begin investigating Geometry in Year 4 as they investigate reflecting, translating, rotating, 
combining and splitting shapes, identifying symmetry and tessellation, right, acute and obtuse angles with angle 
testers, and vertices, edges and faces on prisms, pyramids, lines and surfaces on cylinders and cones, and drawing 
from different perspectives and views (MG 38, 40, 41, 44). They continue investigating Metric Measurement 
explaining that the metric system is based on multiplicative place value, extending to decimals to tenths and 
hundredths. They measure length in millimetres, then in combinations of centimetres and millimetres, then in 
centimetres and a fraction of a centimetre, then in centimetres and a decimal fraction of a centimetre, and in 
centimetres, then in combinations of metres and centimetres, then in metres and a fraction of a metre, then in metres 
and a decimal fraction of a metre (MG 39). Students investigate area, measuring in square metres and square 
centimetres using grids (MG 42). Students then investigate volume and capacity, measuring in millilitres using scale, 
converting to litres and a fraction of a litre, including using displacement (MG 45). Students then investigate mass, 
measuring in grams using scale, converting to kilograms and a fraction of a kilogram (MG 47). Students investigate 
key, compass, grid references and scale to locate features and work out distances (MG 43). 

YEAR 5: Students begin investigating Geometry in Year 5 as they investigate angles with protractor, and use their 
understanding to investigate side and angle properties of, and enlarging, two-dimensional shapes (MG 48, 49). They 
investigate rotational symmetry, and the transforming effects of reflections, translations, rotations (MG 50). Students 
investigate face and base properties, and cross-sections of prisms and pyramids, and draw them from different 
perspectives and views, and construct nets (MG 56). They continue investigating Metric Measurement, converting 
between millimetre-centimetre, centimetre-metre, millimetre-metre and kilometre-metre using multiplicative place 
value (MG 51). Students extend their investigation of area to measure in hectares and square kilometres (MG 52). 
Students extend their investigation of volume and capacity to measure in cubic metres (MG 55). Students extend 
their investigation of mass, to include tonnes, and investigate gross and net mass (MG 57). Students investigate 
legend / key, compass, scale and alpha-numeric grid to locate features and work out distances (MG 53). 

YEAR 6: Students begin investigating Geometry in Year 6 as they investigate diagonals on two-dimensional shapes, 
and the effects of combinations of translations, reflections and degrees of rotation (MG 58, 60). They investigate 
parts of a circle (MG 65), the Cartesian plane coordinate system using 4 quadrants to describe location and to 
construct shapes (MG 62), and angles on straight line or at a point, adjacent angles that form right angle, a straight 
angle or angle of revolution, and vertically opposite angles, and use their understanding to find unknown angles (MG 
66). Students investigate skeletal models of prisms and pyramids, and draw them from different views (MG 63). They 
continue investigating Metric Measurement, Convert centimetres millimetres, metres centimetres, kilometres metres, 
using fractions and multiplicative place value (MG 59). Students investigate area and perimeter, to construct shapes 
with the same area and different perimeters, and different areas and the same perimeter (MG 61). Students 
investigate the relationship between cubic and liquid units – the millilitre and the cubic centimetre, and convert 
between millilitres and cubic centimetres, millilitres litres, litres kilolitres, kilolitres megalitres, using fractions and 
multiplicative place value (MG 64). Students investigate the relationship between liquid units and mass – a litre of 
water and a kilogram. They convert between milligrams, grams, kilograms, tonnes, using fractions and multiplicative 
place value (MG 67). 
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Statistics and Probability, also called Chance (probability) and Data (statistics), are inextricably linked. (See the 
diagram below!) To determine the chance of an event occurring, we need data – or information! 

KINDERGARTEN: Students begin investigating chance and data in Kindergarten/Prep/Reception when they record 
data as pictures in rows, identifying that this display makes it easy to more/less, most/least (SP 1). 

YEAR 1: Students begin investigating chance and data in Year 1 as they develop their language of chance, ask 
questions to collect data which they display as pictures in rows, and interpret picture graphs using the language of 
chance (SP 2, 3, 4). 

YEAR 2; Students begin investigating chance and data in Year 2 as they describe the likelihood of events using 
chance language, use tally marks to collect data which they display in lists, tables and picture graphs. They 
investigate and interpret each data representation, identifying that tables and lists are good for finding ‘how many …’ 
data, while graphs are good for finding ‘most/least …’ data (SP 5, 6, 7). 

YEAR 3: Students begin investigating statistics and probability in Year 3 as they continue collecting data and begin to 
represent it in simple column graphs, refining their questions to collect data that is easily recorded in categories. 
They conduct repeated chance experiments, explaining the variation in results (SP 8, 9, 10, 11). 

YEAR 4: Students begin investigating statistics and probability in Year 4 as they trial methods for collecting data, 
constructing tables, columns and picture graphs with one-to-many correspondence. They investigate and interpret 
each data representation, identifying that tables and lists are good for finding ‘how many …’ data, while graphs are 
good for finding ‘most/least …’ data. Students begin to order the chance of familiar everyday events, identify events 
where one cannot happen if the other happens from events where the chance of one occurring will not be affected by 
the occurrence of the other. (SP 12, 13, 14). 

YEAR 5: Students begin investigating statistics and probability in Year 5 as they pose questions to collect categorical 
data, displaying it in column graphs, line graphs, dot plots and tables, justifying their choice of data display. They use 
the data to make informed decisions. Students use their understanding of fractions to list probabilities in a simple 
chance experiment using fractions, verifying their sum equals 1. They identify the likelihood of winning a simple 
game, given the number of possible outcomes and the likelihood of each outcome. (SP 15, 16). 

YEAR 6: Students begin investigating statistics and probability in Year 6 as they use the results from a number of 
trials of chance experiments to predict likely outcomes of large numbers of trials, compare the frequencies of 
outcomes each trial, and the predicted frequencies of outcomes from actual frequencies of outcomes, identifying 
surprising results. They make predictions about a larger population, identifying that the prediction closely matches 
the results of larger numbers of trials. Students evaluate the relative benefits to organisers and participants in games 
of chance, describing probabilities using fractions, decimals and percentages (SP 17, 18). Students interpret and 
compare a range of data displays, including two-way tables and side-by-side column graphs, describing similarities, 
differences and the usefulness of each representation, and making decisions based on the data. They interpret 
secondary data presented in digital media, identifying the intended message and any potentially misleading 
representations of the data, explaining that it is important to read all information before making a judgement (SP 19). 
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The concept of Time includes both telling the time, and time duration. (See the diagram below!) 

KINDERGARTEN: Students begin investigating Time in Kindergarten/Prep/Reception as they name days, sequence 
events, describe durations and tell time on the hour on both analog and digital clocks. (T 1, 2, 3, 4). 

YEAR 1: Students begin investigating time in Year 1 as they name and describe the duration of months and seasons, 
days and hours. They explain the movement of hands around analog clock, and use their understanding of the 
fraction ‘half’ to tell the time to the half hour on analog and on digital clocks (T 5, 6). 

YEAR 2: Students begin investigating time in Year 2 as they estimate and measure duration of time using informal 
units, and a simple calendar. The investigate activities that take an hour, half, quarter, one minute and a few 
seconds. Students use their understanding of the fractions ‘quarter’ and ‘half’ to tell the time quarter past and to hour 
on analog and on digital clocks (T 7, 8, 9, 10). 

YEAR 3: Students begin investigating time in Year 3 as they tell time to the minute on analog and on digital clocks, 
describing the angles created through hand movement on an anolog clock (T 11, 12). 

YEAR 4: Students begin investigating time in Year 4 as they investigate time using ‘am’ and ‘pm’, convert between 
seconds, minutes, hours and days, and interpret simple calendars, timetables and timelines (T 13, 14, 15). 

YEAR 5: Students begin investigating time in Year 5 as they measure duration of events using a stop watch, and 
calculate duration using start and finish time. They convert between 12 and 24 hour time (T 16, 17). 

YEAR 6: Students begin investigating time in Year 6 as they construct and interpret timelines using scale, and read 
and interpret simple timetables to plan trips and daily activities (T 18, 19). 

 

http://www.alearningplace.com.au/
http://www.alearningplace.com.au/
http://www.alearningplace.com.au/


18 

 

http://www.alearningplace.com.au/
http://www.alearningplace.com.au/
http://www.alearningplace.com.au/

